Case Study – Charles (LD)
Charles was given a formal psych-ed evaluation by a school district psychologist.  On the WISC - lll, he demonstrated an extreme discrepancy in his IQ scores, scoring in the 98th percentile of performance IQ and in the 34th percentile for verbal ability. This places his performance ability in the very superior range, and his verbal ability within the average range. Specific subtests which demonstrate the discrepancy within Charles include high scores on the block design - spatial awareness (99th percentile) and picture completion - observation of details (98th percentile) subtests, with low scores on the coding – rote memory (9th percentile) and arithmetic (37th percentile) subtests. In tests of visual and auditory processes, Charles had difficulties with auditory memory for information out of context (numbers and letters), scoring at the 16th percentile, while his auditory memory for information in context was much higher, scoring in the 63rd percentile. Charles ‘s visual memory was within average limits, however, his memory for sequential information was below average limits, resulting in an overall score in the 4th percentile. 

Overall observations from testing indicated Charles needed positive reinforcement to maintain confidence, was easily embarrassed when not able to complete tasks, and his concentration was much greater with hands on materials. When verbal items were being completed, Charles constantly walked around the room, all the while maintaining his attention to discussion. Some articulation errors were noted. A speech language assessment confirmed that Charles had an expressive language disorder, characterized by both articulation difficulties and sequencing and grammatical difficulties. However, he had an extensive vocabulary well beyond his age expectations, and his receptive comprehension for passages read to him was three years above his chronological age. He was unable to retell a story in sequence, however, he was able to give sophisticated abstract and inferential answers to comprehension questions and could easily state the main idea of the passage. The psychologist noted that when time limits were removed, Charles was able to perform at a much higher level orally. It was noted also that Charles had a great deal of background knowledge in some obscure areas, including spiders and ancient civilizations, particularly the role of magic, sorcerers, and shamans. Charles also possessed advanced computer skills, though his typing is slow and labored. 
Charles greatest difficulties lie in sequencing and written expression. His print is extremely large and many of the letters are malformed, and it takes him a great deal of time and effort to complete even simple copying tasks. When creative writing, Charles is able to orally dictate (with some sequencing difficulties) very advanced stories and poems, as well as informational texts, however, the written version of what he says rarely reflects the oral version. Written in large print, it often is missing whole chunks of words, sentences, or ideas. In addition, Charles ‘s difficulties with sequencing emerge, and he will often write ideas, words, or sentences out of order. He struggles with the concept of beginning, middle, and end. 

Charles is an only child with two working parents. He spends his time at home either alone or with adults, he rarely if ever interacts with peers. Charles reports that he spends most of his time either on the computer, playing video games, or watching t.v.. At school, Charles engages primarily in individual fantasy play, at times with figurines or video games he brings from home, and at time just in a daydream state. While he is not disliked by his peers, he states that he “has no friends, and doesn’t want any”. At break times, Charles wanders around alone, daydreaming, or interacts with teachers in the area if they are familiar to him. During class time, Charles has difficulty focusing attention, often daydreaming, playing with things in his desk, or wandering around the room and looking out the window. He is not disruptive, however, and is generally liked by peers and teaching staff, his imagination and humour being vehicles for him when interactions take place (e.g. in group work situations). 
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